MPA GUIDELINES FOR PAD 5361: ADVANCED
SEMINAR IN PUBLIC POLICY AND MANAGEMENT

1. Purpose

The Advanced Seminar in Public Policy and Management, also known as the capstone
course, is designed to provide students with thpodpnity to integrate and synthesize
what they have learned during the entire MPA coofssgudy. It also provides a process
and structure for SPA faculty to determine whet®A graduates have attained the
goals of the MPA program: knowledge of public adistration or nonprofit theory,
research, and practice; critical thinking skillegawritten and oral communication skills.
The advanced seminar project requires studentsrtmdstrate knowledge of the
concepts and principles conveyed in the MPA culuituand to apply that knowledge to
analyze a contemporary issue in public administratir nonprofit management. The
written and oraproducts of this seminar provide tangible evideoice degree
candidate’s qualifications and expertise.

2. Prerequisites

a. The Advanced Seminar course should be tak#reistudent’s last semester of classes
before completing the MPA, though students wilblbented to the advanced seminar
and identify their client and topic prior to thegoaning of the semester;

b. Although a student may take another electite@same time as 5361, taking more
than one additional course is strongly discourdggmhuse of the work required in the
advanced seminar;

c. All core courses should have been completed before takengdvanced Seminar
course. Under exceptional circumstances a studaptrequest that the instructor allow
one final core course to be taken concurrently @861. Since the advanced seminar
project generally includes a research componeat,aburse may not be PAD 5003:
Research and Analytic Methods. If a core coursakien concurrently with PAD 5361,
the advanced seminar project must not concernsae isddressed in the concurrent core
course.

3. Choosing a Project

The Advanced Seminar project may take one of twim$o an individual research
project or a client-based project. Students cetiygy one of the MPA concentrations
must select a project relevant to that concentmatio

Individual Research Project

The primary purpose of the research project ogda add to knowledge in the field of
public administration or non-profit management. Thent or audience is a scholarly,
professional journal. In developing the individuasearch project:
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- the student identifies the purpose of the studiwhidbe pursued with emphasis
on how it adds knowledge to the field;

- the student selects a scholarly, professional glusnose articles will serve as
the model for the research paper; the paper witldxeloped as a manuscript to
be submitted to this journal and research papdrbaicomparable to articles in
that journal (Actual submission to the journal & required.);

- data or information are collected to answer spedtiestions or test hypotheses;
and

- the student draws conclusions based on the datdoomation collected. .

Since the goal of a research project is to prepamanuscript for a scholarly,
professional journal, the written report for thieject must follow the length, format and
stylistic guidelines required by the selected pdilon. The final product, however,
must also allow the committee to determine whetheistudent has achieved the
expectations of the advanced seminar and the MBgram. The primary instructor may
suggest modifications to the journal’s guideline®ider to meet the goals for the
advanced seminar if the journal guidelines causesthdent to stray too far from the
criteria for the advanced seminar.

Client-Based Project
The primary purpose of the client-based projectoopis to meet the information needs
of a client or agency using knowledge and skillsaoted in the MPA program. .
A client-based project must:
- be undertaken for a client who is affiliated watlpublic or non-profit agency or
organization;
- be of significance angractical use to the client organization; and
- be based on scholarly literature in public adniatgon or nonprofit
management.

A project may concern a management issue, suah aspect of human resources
management, financial analysis, or reorganizatom, policy or program issue, for
example, an evaluation of an agency program, thenohg and development of a new
program, or the modification of an existing program

Client-based projects m&yOT be conducted as part of ongoing work responsisjti
however, students may conduct a project for anrozgéion that employs them if that
project is outside of their official responsibis.

Written reports for client-based projects shoulchbdonger than 25 double-spaced

pages, excluding references, attachments, andeBgunstructors may provide more
specific guidelines.
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4. Course Format and Committee

The advanced seminar course is guided by a primatguctor. That instructor’s role is

to guide the student in selecting a project andi§peg its scope, to assist the student as
needed in conducting the project, and to provideresive feedback to the student on
various drafts of the project. In order to prov&dedents with the individual attention
needed, advanced seminar courses are restrictedntmre than 18 students per class.
Students may be moved to different sections tcomeodate this class size
requirement.

Work under the Advanced Seminar is guided by a citi@encomprised of three persons:
the first reader (course instructor), a secondeaeéslPA faculty member), and a third
reader (client or substantive expert). All threaders must ultimately approve the project
prospectus. All will help the student with the ject and will evaluate the final report
and presentation, though the first reader servéiseastudent’s primary guide.

The Second Reader

The second reader should be a rostered SPA fateltyber or program director
who is not listed as an instructor of record forlP3361 for that term. If a student has
declared a concentration, the first or second mreadest be a faculty member from that
concentration area.

If a full-time faculty member with subject-matteqpertise is not available,
students may select a SPA adjunct faculty membtr subject-matter expertise in the
area of the project with the approval of the priynastructor. On the UCCS campus,
the second reader can be a CU faculty member eut$i8PA.

Second readers should be selected because thegx@aise in the content area
of the project. Students should consult with thearly in the process to get
recommendations for references to form the foundatf the client-based project and/or
suggestions concerning target journals and refesefwr research projects.

The Third Reader

For students completing a client-based projectitiid reader is the client, i.e.,
the representative of the organization for which goe conducting the project. For
students selecting the research-based optionhitttereader is a person with substantive
knowledge of the topic area. This person may béhen&PA faculty member, a CU
faculty member in another department, or anothpeex

Role of Readers

While the first reader will have the primary respiility for supervising the
student’s project, the second and third readers haesponsibility for: (1) approving the
student’s project prospectus, (2) commenting ofeptarafts and approving the final
project report, (3) attending and participatinghia oral presentation of the project, and
(4) evaluating the student’s work. Additionallyitkva client-based project, the third
reader serves to link the student with the cliegtoization and reports on the utility and
professionalism of the student’s work for and wiith organization.
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The first reader determines the student’s gradiewbluseek input from other
readers to determine the final grade. (See attheli®ic used by all readers to assess the
project.)

5. Steps to the Project

No incompl etes
The student must be able to complete the selectgelgp by the end of the
semester. An incomplete grade will be issued onbjenvery exceptional circumstances.

Orientation

All students are required to participate in theptation session for 5361 the
semester before they plan to enroll. These@essiormally occur about one month
before the end of the previous semester. Oriemtatiformation will be sent to students
taking the online degree and the instructor foradhkne course will be available to
answer their questions. All students who are lelégior taking the advanced seminar are
contacted by the student services staff to attermhdicipate in this orientation.

The orientation prepares students to identify gggtand client, as appropriate,
and to develop a prospectus in preparation fobdgnning of the course.

Preparing for the Beginning of Class

The orientation provides students with informatadrout how to begin their
projects. Before the beginning of the semestadesits must identify a client and define
their topic for the client or, if pursuing a resgdaproject, begin their literature review
and identify a question to be investigated andgetgournal. Students are encouraged
to contact the person who is likely to be theirfpssor for the advanced seminar to let
them know of their topic and receive assistandednsing the topic. Students are also
encouraged to contact potential second and/or teaders during this time to get advice
on a focus and references to explofe prospectus for the project is generally due the
second week of the semester, so students must undertake some work before the semester
begins to be able to complete the prospectus and begin the project.

Prospectus. Week Two

Students will submit a prospectus which describegybals of their project and
the specific questions they hope to answer. Ithdent is undertaking a client-based
project, the prospectus identifies the clienth# student is planning to pursue a research
project, the student identifies a potential tajgatnal. Finally, the prospectus names the
faculty member(s) and client who have agreed teesas second and third readers.
Individual instructors in the advanced seminar maye additional, or slight variations,
on their requirements for the prospectus.

Instructors may advise students who have not submitted an acceptable proposal
to drop the course. This action must be taken before the official adopddate, so
students can drop the course without penaltgtudents who are told to drop the course

Page 4 8/9/05



and to re-enroll the next semester will be giveecHr feedback and instructions from
the primary instructor to allow them to begin tllvanced seminar more productively the
following semester.

Drafts

The advanced seminar report is unlike a tradititexah paper in many ways.

One way in which it differs is that students subseiveral drafts and revise those drafts,
often extensively, based on feedback from theingry instructor and other readers. The
primary instructor will provide students with theixpectations and due dates for drafts in
their section. Typically, however, students subahieast two drafts with one coming
mid-way through the course and constituting th&t faart of the paper.

Students should check with their second and tleiediers at each draft to learn
whether they prefer to receive the difer the primary instructor has made suggestions
and the student has revised or to receive it atdnge time as the primary instructor.
Some faculty members prefer to receive the paper tife primary instructor has
provided feedback concerning the organization amdtance of the paper. However,
this delay can require them to read the paper guarkd get feedback to the student. On
final drafts, the timeline can become particuladigit, so the student should work closely
with the primary faculty member and communicaténvgcond and third readers to
establish a time frame for this stage.

Final Report

Having received feedback from all readers, studembsild revise their final draft
and distribute it to all readers at least one wesfkre the oral presentation. In some
cases, instructors may choose to have reports ebeaphfter the oral presentation based
on feedback from the oral conference. Studentded@in the specific details of due dates
from their individual instructor’s syllabus.

Oral Presentation

Students are expected to make a professional mséptation, including
supportive visual materials such as PowerPointit@ass, or handouts. Oral
presentation sessions typically last around one, lbaugh the actual presentation is
limited to 15 minutes. Since readers have reagéper, the student may choose to focus
on particular issues of interest or to summarizegants. The remainder of the hour is
used for questions and discussion. Students aueaged to practice the presentation to
ensure they are organized and are able to conl/#heahformation they desire within
the 15 minute time limit. Oral presentations angart of the student’s final grade.

To schedule the presentation, students shouldtselepotential dates and times
and send them electronically to all readers totifiea time when all can participate.
Second and third readers are required to be inddtece, but may participate
electronically if circumstances prohibit their agtpresence. Once a date and time are
identified, students should contact the Studenti&es staff to obtain a room and any
equipment for the presentation and notify the remadéthe location. Students who
outside the Denver metro area will arrange anmedentation making use of software or
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telecommunications technology. (Distance studerag, and occasionally do, choose to
come to Denver for the final presentation, but thatot required.)

6. Other Key Issues

Grounding the Project in the Scholarly Public Administration Literature

All advanced seminar projects include a reviewhefscholarly literature relevant
to the project. The actions undertaken in cliesgdal projects should be grounded in the
scholarly literature. Research projects shoulduidela comprehensive review of the
literature to establish the state of knowledgehmfteld. It is expected that the student
will have reviewed prominent refereed journalsha field and relevant to the chosen
project, such aBublic Administration Review, Journal of Policy Analysis and
Management, Public Budgeting and Finance, Nonprofit and Voluntary Sector Quarterly,
Journal of Public Administration Research and Theory, Academy of Management
Review, andInternational Journal of Public Management.

Collecting and Analyzing Information

It is expected that the student will support pcoonclusions with evidence
from qualitative or quantitative data. Students mag secondary data or generate
primary data.

Students affiliated with the Denver campus musehtheir project undergo
approval by the Institutional Review Board (IRB}heir data collection involves a
protected class--people who are unable to givenméo consent, such as children, people
with developmental disabilities or other illnesgassonerr if they plan to publish their
results. The faculty member will refer the studienthe SPA IRB representative for
assistance in completing this process. Becausthcess can take a month or more,
requests for approval should be made early iné¢hgester.

On the Colorado Springs campus, IRB approval magbeired if any research
data are collected from people. Students on @m@apcs should consult their instructor to
determine if IRB approval is needed.

Writing and Format

The advanced seminar report demonstrates a stadsaility to communicate
information, including scholarly information, inpgofessional manner. As noted above,
students will complete several drafts and shoutttipate substantive work on revisions
at each stage. Students are required to used@astawriting format such as APA or
University of Chicago. Students choosing the reteproject should follow format and
referencing requirements from their chosen journals

Supplemental Documentation

All projects, regardless of the type, must drawrupbleast three courses the
student has completed in the MPA program. In aoidito the project report, students
will submit a brief document that describes howkhewledge and skills gained from the
designated MPA courses were used to complete tbeagh. At least one of these three
courses must be a core course, and, if the stiglenmpleting a concentration, at least
one must be a concentration course.
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Project Assessment

The faculty of SPA have developed a rubric to dbsaexpectations for advanced
seminar projects. This rubric is based on the fmals of the MPA program: Students
will have knowledge of public administration or qoafit theory, research, and practices;
good critical thinking skills; and professionallskio communicate orally and in writing.
For each goal, we have developed indicators ofgenit performance. Students may
use these indicators to guide their own work. @\tbe descriptions of various levels of
performance aredicators of that level. The nature of advanced seminajepts differs,
and not all projects will lend themselves to eaebatiptor. Nevertheless, these
descriptors of levels of performance give studeans, readers, a sense for SPA faculty’s
expectations regarding performance in each area.)

Readers will use a rubric to report on their judghad the student’s performance
in each relevant area. The primary instructor,lieén, determine the grade based on
readers’ feedback.
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University of Colorado Denver
School of Public Affairs
PAD 5361: Advanced Seminar in Public Policy and Maagement

Reader/Assessor: Ireton

Student:

Topic (check one): client-based raseh

Instructions: Please use the attached rubric to describedtiermance of the student whose project
you have read. Students have received the rubd@ee aware of the standards. Your use of it will
help us to more consistently describe and judgdestis’ performance. Your ratings are used both to
help determine individual student’s grades andh@aggregate, for us to judge the success of Gtk M
program in achieving desired outcomes in students.

* The attached rubric was developed around the foalsgf our MPA program: knowledge of
literature and theory in public administration @nprofit management, effective oral and writter
communication, and critical thinking skills.

» Under each goal, we delineate three levels of pmdace: below proficient, proficient, and
above proficient. The proficient level defines ewpectations of a student in this capstone
course.

» Under each level, we list some aspects of perfocedimat aréllustrative of a student at this
level. Read these aspects to gstree for what we mean by each level. Yourm# need to rate
the student on each aspects listed. Instead,tgskiis to review the descriptions under each
level andselect the level that you feel best reflects an individstaldent’s performance.

* Then, use this sheet to return your ratings andoants to the primary instructor. In the blank
beside each goal, indicate whether the studentfenpeance was below proficient, proficient, or
above proficient. We encourage you to add comnterggplain or discuss your judgment.
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Assessment Goal:

1. The student’'s demonstration of knowledge of pdiz administration
or nonprofit research, theory, and practice.

Level:

Comments:

2. The student’s demonstration of critical thinking skills.
Level:
Comments:

3. The student’s demonstration of written communiation skKills.
Level:
Comments:

4. The student’s demonstration of oral communicatin skills.
Level:
Comments:
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Rubric for PAD 5361 Advanced Seminar in SPA

Fall

2006

Below Proficient

Proficient

Above Proficient

Knowledge of
public

administration.

or non-profit
theory,
research, and
practice

*The student demonstrates
little knowledge of scholarly
literature relevant to the
subject.

*Scholarly references are ng
cited

*Relevance of references to
project is unclear

*Theory and research from
public administration or non-
profit management are used
incorrectly or insufficiently to
guide the project and/or dray
conclusions;

*The student is unable to fin
relevant scholarly literature i
the Public Affairs or
Nonprofit field to help shape

*The student cites at least five

the conduct of the project

*The student describes the relevant
ttheory, research, and/or practice in

area of his or her project in an

informed, knowledgeable manner.

research, and practice and applies i
correctly to the project being
conducted.

*In conducting the project, the

v student makes use of the scholarly

)

=)

the project.

literature to guide his or her actions.

The student meets the cri

scholarly articles or books relevant toproficientand two or more

following:

*|dentifies literature that i
heertinent and informative
conducting the project;
*Demonstrates a sophisti

*The student presents relevant theorknowledge of the Public A

t research literature;
*Makes innovative applic
the literdure to the project
guestion

Note: Thecharacteristicslisted under each level are intended to beillustrative of student
performance at that level. Advanced seminar projects and topics differ. Students do not need
to achieve each bullet listed in order to be judged at that level.
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Below Proficient

Proficient

Above Proficient

Critical
Thinking Skills

One or more of the following
problems are evidenced:

*Student fails to understand
or clearly define the problem
presented by the client and/q
the state of the research;
*Student selects inappropria
methods to collect
information or uses methodsg
incorrectly;

*Student arrives at
conclusions not supported b
the data;

* Student is unable to
understand key theories or
research

relevant to the problem;

* Student is unable to locate
scholarly articles relevant to
the problem.

* Paper reveals biases and i
not balanced; student is not
open to seeing both, or man
sides of the issues addresse

The student is able to:

*Clearly describe the problem to be
studied;

r* Identify relevant scholarly literature
and summarize the key points from

tethis literature that are relevant to the
proposed project;

*Describe contrasting positions of
scholars and practitioners in the are|
of concern and discuss strengths arj

y weaknesses of these positions;
*Select and implement appropriate
methods for collecting information tdg
address the problem;

*Correctly and appropriately
interprets the information collected;
*Results and conclusions are based
information obtained, not prior
opinions;

5* Written products and conclusions
appropriate for the client and his or

y her organization or the selected

dresearch venue;
*Recommendations and conclusion
are perceived as useful by the client
(client-based) or to the literature by
all three readers (research paper).

The student:

*|dentifies new, innovative
approaches to studying ol
2 addressing the problem o
*Solutions have a high pr
of improving the agency'’s
scholars’ ability to serve t
good.
as The process or results @
astudy will have a significa
impact on the organizatio
knowledge of the issue, f
research paper.

on

1°2)
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Below Proficient

Proficient

Above Proficient

Effective
Written
Communication

Draft and final paper presern
many of the following
problems:

*Papers are not submitted ¢
time;

*Papers contain
grammatical, spelling,
and/or syntactical errors;
*Papers are not well
organized,;

*Key points in the
introduction, review of
literature, methods, results,
and conclusions are not
communicated clearly. The
reader struggles to make
sense of many issues;
*The paper does not follow
an accepted publication
style, e.g., APA, Chicago.

tThe final paper:

*Clearly explains the problem to be
studied,;

rt Effectively summarizes theory,
research, and practice from the
literature. The reader is able to
understand the relevance of the
references cited to the project;

* Clearly and completely explains
methods used to collect information
* Organizes results or findings in a
clear, understandable fashion in
tables, figures and in the narrative;
* Paper follows an accepted citation|
style in headings, citations, tables,
figures, etc.

* Paper is free of grammatical and
spelling errors.

* Responds to concerns expressed
readers on previous drafts.

The final paper:

* Presents stimulating ide
clear, interesting style;
*Paper is clearly organize
each section building on
information presented in
sections;

* Shows significant insigh
issues of concern.

* The final written product
of errors and requires ver
any, editing.
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Below Proficient

Proficient

Above Proficient

Effective oral
communication

The student is unable to
communicate effectively
with:

*the client to understand the

problem to be addressed;
*the instructor and SPA
readers to understand the
requirements for the course
and/or feedback on papers
submitted,;

*the committee at the final
presentation to answer
guestions clearly and
correctly or

*the committee at the final
presentation to clearly and
succinctly highlight the
project and its
accomplishments.

nY

The student demonstrates effective
oral communication skills through:

*Communicating effectively with the
client to understand the
agency/organization and the proble
the client would like the student to
address (NA for research projects);
*Communicating effectively with the
instructor to understand the
requirements of the course and
readers’ feedback on the paper;
*Communicating effectively with
other readers of the paper to
understand their concerns and to
obtain suggestions for references,
methods, and conclusions;

* Making an effective oral
presentation of the project, providin
appropriate background, methods, K
findings and recommendations in a
clear, understandable, and interestir
manner.

*Makes effective use of visuals to ai
the oral presentation

*Effectively answers questions of
readers in response to the
presentation. Answers are technicg
correct and clear.

The student demonstrate:
exemplary oral communic
skills:

*Through an oral present:
that is stimulating and an
mexcellent summary of key
*By explaining complex is
concerning data and/or
organizational issues witl
exceptional clarity and/or
insights;
*Interacions with all reade
show the ability to listen v
and ask thoughtful, useft
guestions
*Questions from readers
following the presentation
answered completely and
y with answers adding valu
d@psight to the project.

9
d
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